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Abstract

This article presents the different measures a teacher can use to avoid students’ disruptive behavior and encourage 
their positive behaviors through punishment, external incentives and praises. Although every technique mentioned was 
found to be effective in some ways, the author has proposed the ‘Powerful PRAISE Strategies’ that could better reinforce 
students’ desirable behaviors, while discouraging negative manners in the classrooms.

บทคัดย่อ

	 บทความฉบับนี้นำาเสนอกลวิธีที่หลากหลายซึ่งครูผู้สอนสามารถนำาไปใช้เพื่อป้องกันพฤติกรรมก่อกวน	 และเพิ่มความประพฤติ
ทางบวกของนักเรียน	กลวิธีเหล่านั้นประกอบไปด้วยการลงโทษ	การใช้แรงจูงใจภายนอก	และการใช้คำาชม	แม้ว่ากลวิธีต่างๆ	ที่กล่าวถึง
ในบทความฉบับนี้จะสามารถนำาไปใช้ในห้องเรียนได้อย่างมีประสิทธิภาพ	ผู้เขียนยังได้นำาเสนอกลยุทธ์	‘คำาชื่นชมอันทรงพลัง’	(Powerful	
PRAISE	Strategies)	ที่สามารถกระตุ้นและเสริมสร้างให้นักเรียนแสดงพฤติกรรมอันพึงประสงค์	และลดพฤติกรรมทางลบในห้องเรียนได้ดี
ยิ่งขึ้น

introduction    

Students at every level go to school primarily to obtain the skills and the knowledge from their teachers. However, 
teachers are not responsible only for students’ academic success but they also have a crucial duty to shape the students 
into proper, responsible and efficient individuals. Much research on teaching strategies and classroom ambiance has been 
conducted, but not many of them focused on the best technique to manage students’ behaviors. Although effective 
instruction is important for students’ learning process, appropriate classroom manners are not less significant. In order to control 
students’ behavior, a well-organized classroom management is necessary. Research has found that effective classroom 
management not only makes students more engaged in in-class activities, but it also decreases inappropriate classroom 
behaviors	(Reinke,	Palmer,	&	Merrell,	2008).	One	traditional	but	popular	strategy	used	to	manage	in-class	behaviors	of	
students is to build a scary figure to discipline students. For a long time, a teacher image has been mistreated. Teachers 
have been used as a scary figure at home when parents want to discipline their children. “If you do it, I will call your 
teacher to give you a smack!” This is probably a common saying typical parents use to threaten their children when they 
want to discourage them from undesirable behaviors. A teacher image has not solely been abused when it is likened to 
a scary character, but many teachers actually act like one. Consequently, it is not surprising to see some of our beloved 
students call us “A Devil.” 
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Conservative teachers reading this article may 
think “It is all right to be a devil if that label makes students 
behave better.” It may be true that a devil image can 
threaten students and discourage them from undesirable 
conduct. However, it is worth considering if that is the 
only way we can discipline students. Are there any better 
alternatives?

Punishment to decrease disruptive behaviors 

When talking about how to decrease disruptive 
behaviors, most educators usually think of punishment. 
Corporal punishment used to be prevalent among traditional 
instructions. It is defined as the use of physical pain; spanking, 
slapping, or grabbing, to correct or control the child’s 
behavior	 (Straus,	2001).	Although	corporal	punishment	
could decrease some undesirable behaviors, this disciplinary 
strategy has not been proved to be the best option. Corporal 
punishment is related with an increased probability of 
antisocial	behavior	(Gamez-Guadix,	straus,	Carrobks	&	
Almendros	2010).	You	can	imagine	the	picture	of	a	family	
where a child who is physically punished by his or her parents 
tends to be more aggressive and isolated. These children 
eventually grow up to be violent and alienate themselves 
from society, or in worse cases, start to harm others. 

Although corporal punishment has gradually 
vanished from schools, certain physical maltreatment still 
exists. Classroom standing, staying after class, and removing 
from the classroom are common punishments found with 
every level of students, particularly the younger levels. 
Another form of punishment is verbal abuse where teachers 
use linguistic mechanism to dissuade students from engaging 
in disruptive behaviors. Verbal abuse includes differing forms 
of speech acts such as teasing, ridicule, insults, threats, and 
taunts	(Infante	&	Wigley,	1986).	These	linguistic	acts	can	be	
performed indirectly through tone of voice and gestures. 
Teachers’ disrespectful tone of voice together with a harsh 
look toward students, even though they are unintentionally 
delivered, can easily intimidate students. Because teachers 
possess inherently higher power, every word of them has 
an impact on students’ perception. No matter what way 

the linguistic utterances are performed, verbal punishment 
creates similar effects to physical punishment which are to 
embarrass and threaten students.      

Although punitive strategies, physical and verbal 
punishment, could significantly reduce problematic 
behaviors, they could not promote desirable classroom 
behaviors among students. Rather than bringing a positive 
and supportive climate to school, those punitive techniques 
could create a negative classroom ambiance. Students 
who have been abused, neglected, or harassed by others, 
including teachers, are likely to rebel against society. Even 
though those students may not respond back to the teacher 
immediately, they are likely to build up their intense pressure 
and release it with others later on. 

Disciplinary practices that, some conservative 
teachers have been using at schools can be likened to those 
used	to	punish	adults	when	they	have	wronged	(Noguera,	
2003).	This	is	the	21st century, so we may arrive at the time 
when ‘Spare the rod, and spoil the child’ is out-of-date. If 
we still use the same or similar punishment a warder applies 
to a prisoner, how different a school is from a prison then?.

Instead of using punitive strategies, reinforcing 
appropriate behavior is an effective behavior management 
(Walker,	Colvin,	&	Ramsey,	1995).	Preventing	bad	behaviors	
is not enough; teachers also have to promote appropriate 
behaviors among their students as well.

external incentives and general praise to increase 

students’ positive behaviors

For teachers who do not appreciate a devil image 
generally associated with physical or verbal punishments, 
external incentives and praise, herein an angel image, 
can be their second option to manage in-class behaviors 
of students. Extra points, stars, stamps, rewards, or even 
better grades are all external incentives teachers use in the 
classroom believing that they will enhance students’ learning 
success and increase positive behaviors. Most teachers 
agree that external motivation should be integrated into 
classroom management because students will perform 
better when they are externally motivated. Many studies 

’
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have found that external incentives positively affect students’ 
achievement	 if	 they	are	used	carefully	(Mader,	2009).	
Teachers may find students with low motivation, low interest, 
or high reluctance in the subject paying more attention 
or trying harder when they are tempted with external 
incentives such as extra points or a bonus reward. No one 
would deny that expecting a deserved reward is exciting. 
However, this excitement does not work well with every type 
of student. Although external incentives are proved to be 
effective in increasing learning achievement and classroom 
performance among students with low interest, there is still 
an argument whether or not this strategy has the same 
effect on students who are already interested in the subject. 

The more highly motivated students may see 
external incentives as nothing because their achievement 
comes primarily from their interest, not any stimulus. In other 
words, external incentives may have no effect on internal 
motivation, or even worse, they may lessen students’ interests 
and the value of a task or a desired behavior because if 
that task or behavior is very interesting or truly beneficial, 
there is no need to persuade them to become engaged 
in it. Moreover, external incentives may direct students to 
focus more on the outcome rather than the process. When 
students see what they will receive after finishing the task or 
performing a positive behavior, they will make every attempt  
possibly to complete the task without thinking about the 
process involved. The quality of the task or the genuineness 
to perform positive behavior, consequently, cannot be 
expected. To make it clearer, students may participate in 
the class discussion hoping to get extra points, rather than 
being interested in sharing their opinions with the group. 
Additionally, external incentives may become an element 
of	discouragement	in	the	long	run.	Once	students	become	
accustomed to being shown a temptation to perform a task 
or a behavior, they will not do the similar task or behavior 
again if they get less, or get nothing. Teachers, therefore, 
have to be very careful in using external incentives because 
they have to make sure they have enough lures to trigger 
students until the end of the course. Do not forget that a 
fresh carrot can excite a horse during the first couple times, 

but later on, a jockey may have to find a new and more 
delicious bait to make his/her horse run.     

Rather than endlessly searching for powerful 
stimulus to make students behave or perform what they 
want, teachers should get students precisely involved in 
the classroom and to find the subject genuinely interesting. 
Otherwise,	the	outcome	would	predominate	the	learning	
process. Specifically speaking, students would follow the 
teacher, the course guideline, or the class rules, not because 
they think those suggestions are good or beneficial, but 
because they are after the incentives provided. Because 
external incentives cannot effectively create internal 
motivation, there is another ‘Angel’ technique teachers 
can use to manage in-class behaviors of students.    

Teachers’ praise is another form of incentives. As 
praise is regarded one of the effective positive behavior 
(Lewis	&	Bullock,	2004),	 it	has	been	used	 in	a	school	
setting in order to increase students’ desirable manners. 
One	advantage	of	praise	over	other	kinds	of	external	
incentives is its costless attribute. Praise is a cheap but 
valuable tool to motivate students. Research found that 
students who received praise notes from teachers were 
less	likely	to	receive	an	office	discipline	referral	(Nelson,	
Young,	Young,	&	Cox,	2010).	Moreover,	praise	can	create	a	
closer	relationship	between	teachers	and	students	(Brophy,	
1981).	When	students’	receive	praise,	they	will	feel	secure,	
warm, and confidence. Classroom praise can enhance 
positive interactions between teachers and students which 
will eventually result in a better classroom atmosphere. 
The more praise students earn from teachers, the closer 
their relationships will be. In addition, praise has proved to 
positively affect students’ academic learning and social 
behavior	(Gable	&	Shores,	1980).	Praised	students	are	likely	
to repeatedly perform a better academic achievement 
and desirable behavior. 
	 Jambor	(1988)	studied	the	classroom	management	
and discipline alternatives used by Norwegian elementary 
school	teachers	(See	Table	1).	The	alternatives	 include	
verbal reprimands, relocate students, nonverbal reprimands, 
punishment techniques, reward techniques, withdrawal 
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of individual right/privileges, group reward, and group 
punishment.	Of	the	33	alternatives,	it	is	found	that	“Praise”	
was the highest predominantly used either as an individual 
reward	(89.8%),	in	the	presence	of	classmates	(94.4%),	or	
as	a	reward	for	the	group	(98.2%).	

Table 1: Classroom Management and Discipline Alternatives (Jambor, 1988)

Types Strategies

Verbal Reprimands 1.	Talk	to	or	scold	in	presence	of	classmates
2.	Talk	to	or	scold	alone	immediately
3.	Talk	to	or	scold	after	class

Relocate Students 4.	Move	away	from	distracting	stimulus
5.	Move	away	to	punishment	area
6.	Move	out	of	classmates	view
7. Send to another teacher
8.	Send	to	principal	or	other	high	authority
9.	Send	home

Nonverbal Reprimands 10.	Make	eye	contact,	frown,	etc.
11.	Make	casual	physical	contact,	e.g.	hand	on	arm

Punishment Techniques - Individuals 12.	Spend	time	after	class	/	come	to	school	early
13.	Write	sentences,	e.g.	“I	must	not…”

14.	Assign	more	work
15.	Put	head	on	desk

Reward Techniques - Individuals 16.	Privileges,	e.g.	line	leader;	teacher’s	helper
17.	Tangible	objects:	prizes,	tokens,	food,	etc.
18.	Praise	in	front	of	classmates
19.	Praise	alone
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 Jambor	(1988)	also	proposed	that	students’	feelings,	
self-esteem, and security should be given precedence. In 
order to provide students with those qualities, teachers’ 
fairness, care, and understanding can be offered through 
praise. Praise not only encourages students’ positive 
behavior, but there is the evidence showing that disruptive 
behavior also decreases when teachers use praise at positive 
behavior	(Madsen,	Becker,	&	Thomas,	1968).	Stormont,	
Smith,	&	Lewis	(2007)	conducted	a	study	and	found	that	
after students were oriented to the expected behavior 
and teachers reinforced it with praise, the students’ overall 
behavioral problems declined. That is to say, praise has the 
similar effect as punishment, but in fact, it is better. 

Even though teachers’ praise can support already 
existing behaviors and reinforce new ones, it does not 
produce the same effect on every student. Teachers should 
keep in mind that there are plentiful factors influencing 
the effectiveness of praise such as students’ background, 
personalities, attitudes toward the subject and teachers, as 
well as time and place the praise is being delivered. Students 

who are already surrounded by praise from their family and 
friends may not get extremely excited when they receive 
one from the teacher. Similarly, different students take 
different amount of time to be driven by praise. A quick-
witted student may suddenly act according to the teacher’s 
expectation from the first time he or she receives the praise; 
meanwhile, a slow learner may require a continual repetition 
of praise reinforcement in order to perform a desired task 
or behavior. Besides, students’ attitudes towards the subject 
and the course also influence the effect of praise. Students 
who deeply think they are not good at the subject may 
take a longer time to believe they deserve the praise. Also, 
students who wear a negative attitude toward the teacher 
may perceive his or her praise as insincerity. In addition, 
time and place also play an important role in determining 
the effectiveness of praise. Although praise is a positive 
reward that most people favorably want to earn in front of 
public, there are times when it might be more appropriate 
to deliver praise to students individually. Consequently, it is 
teachers’ responsibility to study each student’s background 

Types Strategies

Withdrawal of Individual Rights / Privileges 20.	Withdraw	meaningful	privilege
21.	Miss	a	“fun	activity,”	e.g.	movie,	story
22.	Miss	a	recess

Group	Reward 23.	Longer	or	extra	recess
24.	Enjoyable	activity,	e.g.	movie,	play
25.	Praise	for	a	job	well	done

Group	Punishment 26.	Scold	for	bad	behavior
27.	Punish	by	missing	part	of	or	an	entire	recess
28.	Put	heads	down	on	desks
29.	Take	away	a	favored	activity
30.	Assign	extra	work
31.	Keep	after	school
32.	Write	sentences,	e.g.	“I	will	not…”
33.	Frequency	of	punishment	for	misbehavior
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and personality so they can appropriately apply praise to 
manage their classroom behavior. However, all praise is 
not proved to be powerful though it is a highly effective 
mechanism to manage in-class behaviors of students.

If external incentives and general praise are not 
always the best way to decrease problem behavior and 
increase positive classroom behavior, then what is?
 
Powerful PrAise strategies

 Praise extrovertly appears to be a simple strategy 
used by a teacher to increase students’ positive behavior. 
However, praise is a complex process including both the 
teacher who gives praise and a student who receives it 
(Conroy,	Sutherland,	Snyder,	Al-Hendawi,	&	Vo,	2009).	The	
effectiveness of praise depends on individual recipients 
and the praise statements. Students from different cultural, 
educational, and social backgrounds may respond 
differently	to	the	same	praise	(Hitz	&	Driscoll,	1988).	 In	
addition, the praise messages also highly influence the 
students’ interpretation of the praise. 
	 Conroy,	et	al.	(2009)	differentiate	between	general	
praise	and	effective	praise.	General	praise	refers	to	the	

compliments given to students in order to express admiration. 
An effective praise, however, means a teacher’s statement 
that refers to the specific academic or social behaviors 
which the teachers require from their students. Effective 
praise	should	then	be	behavior	specific	(Chalk	&	Bizo,	2004),	
and	directed	to	students’	effort	(Lam,	Yim,	&	Ng,	2008)	
together with improvement rather than the achievement 
of the task. 
 As general praise and effective praise is not 
identical, I would like to propose the Powerful PRAISE 
Strategies I found to be brilliantly effective with students 
across	age	groups	(See	Table	2).	The	development	of	
these strategies is based on the nature of praise and its 
psychological effects on individuals. The applied behavior 
analytic tradition believes that the systematic use of 
praise can effectively decrease problem behavior and 
encourage	students’	learning	(O’Leary	&	O’Leary,	1977).	
However, praise can also produce negative outcomes if 
it is not applied correctly. Therefore, the Powerful PRAISE 
Strategies, grounded in psychological aspects, are an option 
for teachers if they want to increase desired behavior and 
decrease problem behavior effectively.  

Table 2: The Proposed Powerful PRAISE Strategies

PRAISE Explanations

P - Prompt Praise should be given right after the desired behavior is performed 
(Willingham,	2005).	A	teacher	should	give	students	compliments	on	their	
admirable conduct. A prompt praise is beneficial to both students and 
teachers. For students, a sudden praise can reinforce that their current 
behavior is appreciated by the teacher. They would instantly realize 
what behavior they should perform again. For teachers, giving praise to 
students immediately is better than waiting and forgetting what to say. 
It is better to say “I like it,” right after the student gives you a good idea, 
rather than waiting till the end of the class and tell him or her how much 
you like his or her idea.  
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R - Reinforcement This strategy may be a big burden for the teacher because it is our 
big duty to remember what the students have done before. Whenever 
the same student performs praised behavior again, teachers should 
reinforce that praise in order to emphasize how much we appreciate 
it. They teacher may say, “Again, you always give an interesting idea 
just like the last time you did.” Most teachers might not realize this, but 
repetition is another viable strategy to affirm a belief. 

A - Avoid Comparison Praise should be delivered to students without comparison to other 
classmates. Comparisons among students could diminish students’ 
attempts in doing the job. Although students can be motivated by 
evaluating themselves with others, they may respond to comparison 
with	the	feelings	of	inferiority,	resentment,	or	envy	(Collins,	1996).	Rather	
than telling the students that they did a better job than other students. 
Teachers should compare their current accomplishment to their previous 
ones. “I can see much improvement from your last time,” is perhaps a 
better	saying	than,	“This	is	why	I’m	giving	you	a	full	score.	You’ve	shown	
me that you’re not one of them [their classmates].”      

I	-	Identification	of	Good	Outcomes After giving praise to students, teachers should identify good 
consequences of performing that positive behavior. Students usually 
perform admirable behaviors just to please teachers without realizing 
the real reason of why they should do it. Rather than saying, “It’s good 
that you contribute a lot to your group,” a teacher could say, “I like that 
you contributed a lot to your group because it makes you see the value 
in yourself and the others will see it as well.”

S - Specific Praise should be specific to students’ desired behavior. The unsatisfactory 
outcomes of praise may occur when that praise does not specify the 
particular	work	 product	 (Corpus	&	 Lepper,	 2007).	When	a	 student	
answers	the	question	and	the	teacher	says,	“Good,”	does	it	mean	it’s	
good to answer or your answer is good? Therefore, instead of simply
saying	 “Good	 job”	 or	 “Well	 done”	 after	 students	 accomplish	 an	
expected task, teachers should encourage them with a specific 
statement concerning their good behavior such as “It’s good to see 
you come to the class early.” Being specific enables students to realize 
what behavior is being praised so that they would continue doing that 
behavior.
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PRAISE Explanations

E - Earnest Earnest is to show depth and sincerity of feeling. Along with the praise, 
a teacher should express their earnest towards their students. Praise is 
found	to	be	very	effective	if	it	is	genuine	(Corpus	&	Lepper,	2007).	Being	
in earnest could be done through both verbal and nonverbal language. 
Teachers should use a tone of voice that indicates confidence and 
sincerity together with powerful gestures such as eye contact. When 
emphatically saying, “Very good,” look at the student in the eyes and 
show them you appreciate what they did. Students know the difference 
between a “Very good” as a meaningless response from teachers and 
a genuine “Very good” you actually want to say and mean it. 

The proposed powerful PRAISE Strategies can be 
implemented in the classroom when teachers want to 
reduce students’ disruptive behavior and reinforce positive 
behavior. It is also regarded as an angel technique to handle 
students’ manners. Although teachers are able to create a 
supportive classroom atmosphere by using Powerful PRAISE 
Strategies, one of the crucial problems is the fact that they 
do not know when and how much the praise should be 
delivered to their students. Although it is true that quantity 
and regularity are essential, the Powerful PRAISE Strategies 
are not quantity-based, but they are rather qualitative. 
Therefore, the high frequency of praise does not mean 
higher efficiency. Do not devalue your praise by overusing it.  

Another teachers’ misunderstanding about praise 
is that students with disruptive behaviors are deserved 
to receive punishment more than praise. It is found that 
students with disruptive behaviors usually receive constant 
punishment from teachers or even when they behave 
appropriately, these students hardly ever earn the praise 
(VanAcker,	Grant,	&	Henry,	1996).	As	a	matter	of	fact,	
those acting out students should, on the contrary, receive 
more positive attention and feedback for their appropriate 
behavior than to receive negative treatment for their 
inappropriate	conduct	(Stormont,	Smith,	&	Lewis,	2007).	
Therefore, teachers should rethink a new way to manage 

students with disruptive behaviors. Aside from discouraging 
students from engaging in undesirable acts, teachers should 
reorient them to perform positive behavior, and more 
importantly, do not forget to acknowledge them with the 
Powerful PRAISE Strategies when those great contributions 
occur.  

Conclusion

Even though teachers’ ability to pass on their 
knowledge is undoubtedly important, another attribute 
that good teachers should possess is the competence in 
managing their students’ behaviors. It is very easy to play 
a devil’s role in class, but punishing students when they 
act out or perform poorly does not solve the problem at 
its root. Students should realize why some behaviors are 
more desirable in the classroom and what is really good 
outcome from engaging in those acts, apart from receiving 
a tempting reward from the teacher. When students learn 
how to behave appropriately in the classroom, their internal 
motivation will emerge and it will drive them to perform 
better. Instead of prohibiting students from doing unwanted 
behavior or punishing them when they do something 
wrong, the Powerful Praise Strategies could give a similar 
effect. However, the difference is that praise creates  
a positive classroom ambiance while punishment leads  
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to the opposite. Praise can reduce problem behavior  
when expected behavior is supported. In retrospect,  
students act more positively when praised because 
it reinforces good behavior. Through powerful praise, 
students will be more willing to act accordingly and wish 
to keep receiving positive reinforcement. However, this 
article does not tell you to ban punishment nor ignore 
external incentives. Rather, these two techniques can be 
integrated into the classroom management; although they 
should not be the primary strategies with which to handle 
students. The most effective strategy to cope with in-class 
behaviors of students is to build internal motivation. Students 
will automatically perform well when they know what 
they are doing is worth to be done. A final sentence for  
my teacher fellows is “It is acceptable to be a devil once 
in a while, but would not it be nicer if students call us  
an Angel?”
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