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Abstract

 This article mainly presents the use of peer response to improve students’ English writing skill. The first part discusses 
the technique of peer response and how it can be incorporated to process-based writing, especially in the revising stage 
in which the writer will get a feedback from peers and have a chance to review and rewrite their composition. This writing 
process which is usually done through cooperative learning approach enhances learner centeredness and increases the 
potential of learner autonomy. The second part focuses on choosing the modes of peer response suitable for a particular 
learning situation. The final part raises an awareness of some benefits and drawbacks of peer response process, followed 
by a suggestion of effective implementation of peer response. 

บทคัดย่อ

	 บทความนีน้�าเสนอการใช้การวพิากษ์หรอืการให้ข้อมลูย้อนกลบัเพือ่พฒันาทกัษะด้านการเขยีนภาษาองักฤษของนกัศกึษา	ในส่วน
แรกของบทความกล่าวถึงเทคนิคการให้ข้อมูลย้อนกลับ	และการน�าไปใช้ในการเขียนแบบเน้นกระบวนการ	โดยเฉพาะอย่างยิ่งในขั้นตอน
สดุท้ายทีผู่เ้ขยีนจะได้รบัข้อมลูย้อนกลบัจากเพือ่นและมโีอกาสได้ทบทวนเพือ่ปรบัปรงุงานเขยีนของตน	กระบวนการเขยีนนีซ้ึง่มกัใช้แนวทาง
การเรยีนรูแ้บบร่วมมอืส่งเสรมิการเรยีนแบบเน้นผูเ้รยีนเป็นส�าคญั	ท�าให้เพิม่ศกัยภาพการพึง่พาตนเองของผูเ้รยีน	ในส่วนทีส่องเน้นถงึการ
เลือกใช้ช่องทางการให้ข้อมูลย้อนกลับที่เหมาะสมกับสถานการณ์การเรียนรู้	 ในตอนสุดท้ายของบทความเน้นให้ตระหนักถึงข้อดีและ						
ข้อเสียของกระบวนการให้ข้อมูลย้อนกลับ	รวมทั้งน�าเสนอค�าแนะน�าเพื่อน�าข้อมูลย้อนกลับไปใช้ให้มีประสิทธิภาพมากขึ้น

Introduction

 Writing is seen as a difficult productive skill; it conveys a meaning from the thinking process to the reader. By writing, 
we can share ideas, arouse feeling, and persuade other people (White & Arndt, 1991). Moreover, writing can be a good 
reflection of students’ overall understanding of English learning. Since writing is a complicated task that involves the cognitive 
process, the social context and the need for people’s routine life, it is not an easy skill for one to acquire. Writing ability is 
not acquired naturally; it requires the students to be taught and practiced in the form of the academic environment. 
Teaching English writing skills to Thai students has been a difficult task for many teachers; the writing ability of Thai students 
is weaker than other abilities. We, as English teachers, have to find the suitable, effective approaches or activities to help 
and improve our students’ writing skills. 
 Over a few decades, the teaching of writing has gradually developed from the product strategy to the process 
strategy. Instead of focusing only on the end result of writing, the process approach pays attention to the process of how 
students create their writing work. (Hyland, 2003). In other words, the process strategy, as contrast to the product strategy, 
(Nunan, 1999), concentrated on the means whereby the completed writing piece is produced in order to find out how 
writers arrive at a successful writing product. This involves how ideas are refined, developed, and transformed when the 
writer writes, and subsequently rewrites. The writing process can be characterized as the process that creates and orders 
ideas derived from the interactions between teachers and students among peers by using class discussions or determining 
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 In peer response activity, the students exchange or 
share their writing draft with others as they get comments 
or feedback, they have guidance to develop their writing 
(Leki, 1990). The importance of peer response is students’ 
giving other students with comments on their writing drafts 
so that the students may get a role of audience and work 
toward improving their writing works.
 Peer response is a pedagogical cooperative learning 
technique commonly associated with teaching of writing 
using the process strategy, in which students provide 
feedback on their friends’ written drafts, receiving the 
comments to improve their own writing in return (Nelson & 
Murphy, 1993; Paulus, 1999). 
 According to Liu and Hansen (2005), peer response 
is the way of interaction between students to share or 
exchange information with each other. Peer response plays 
an important role in writing. Peer comments can lead to 
meaningful source of information in revising stage. Peer 
comments from revision can be used to develop vocabulary, 
organization and content of writing. Writing teachers used 
peer response to encourage students to revise their writings.
 As Lucy Calkins (1983) states, to be a good writer is 
meant students are able to give useful comments to other 
writers. Peer response is able to help students in the following 
ways:
	 •	 Students	have	to	write	a	draft	of	their	paper	
before the final deadline, emphasizing the writing process 
as ongoing and evolving. 
	 •	 Students	are	exposed	to	their	peers’	ideas.	
	 •	 Students	have	to	explain	their	ideas	of	a	piece	
of writing. 
	 •	 Students	are	encouraged	to	ask	the	teacher	useful	
questions about the writing task.
 In doing peer revision, students have an opportunity 
to discuss and construct ideas about the content of their 
writing, and help other students in developing writing skills. 
The students are also aware of their problems in writing 
through talking with peers with similar problems. 

readers to stimulate the reaction of the readers throughout 
the writing process (Sommers, 1980). The writing process is 
a means of creating writing in stages, which help to process 
the writing with a focus on meaning, and interactive learning 
between teachers and students. 
 Many educators and researchers try to find new 
ways and experiments to improve students’ abilities in writing, 
or to become better writers. Peer response- students giving 
comments on another’s work with the intention of helping 
their friends revise and improve their writing – is one such 
favorite technique. Peer response instills an important aspect 
of enhancing the improvement of writing. It is rated an 
effective and pedagogical means to encourage the students 
to facilitate further writing development. General peer review 
is employed in the form of written commentary and verbal 
interaction between teacher and student or among writers 
in the preliminary and last stage of drafts. Composition 
teachers, researchers, and scholars have acknowledged 
contributions of feedback to a powerful underpinning for 
autonomous learning as well as for revision processes. Since 
the process of writing encourages the students to be creative 
and active learners, most teachers have turned their writing 
classrooms into communities of exchanging ideas of the 
students; they help their peers improve writing pieces. Thus, 
writing is viewed from a collaborative or social perspective 
(Bruffee, 1984).  Thus, the feedback is perceived as an 
essential element to help writers make better subsequent 
drafts (Hyland & Hyland, 2006) 

What is peer response?

 Peer response is also called peer review, peer 
revision, or student feedback. It is a technique used in writing 
class. Student are assigned to write a composition or essay 
when they finish their writing work; and exchange their 
writing with their peers. Peers read and make comments 
on the writing first draft so that those students can improve 
their own written work (Nelson & Murphy, 1993). Peer response 
technique can be used either in the forms of pairs or small 
groups.
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Peer Response & Writing Process 

 Process writing approach is the approach which 
considers development of the written tasks as the whole 
process, from the starting point to final draft (White & Arndt, 
1991). It is important for writing teachers to understand how 
process of writing works in order to help students increase 
problem-solving skills when they get involved in each stage.  
According to Seow (2002), the process of writing approach 
consists of 4 major stages: 1) planning or pre-writing,          
2) drafting, 3) revising, and 4) editing. 
 In the stage of prewriting, a teacher proposes the 
writing topic to class, raises motivation, sets up writing 
proposes, determines audience, discusses the contents with 
students, screens and orders contents, plans the writing, and 
outlines it. During this stage, there are many techniques to 
employ such as brainstorming, discussing, making notes, 
clustering, and rapid free writing. The second step is the 
drafting. After the students get enough ideas to produce a 
piece of writing, they put the idea on the paper quickly. 
Anyway, they still do not need to pay much attention to 
appropriate language, grammar and spelling. The focus of 
this stage is on the ideas that the students want to convey 
to the reader, the purpose of writing and pattern and 
mechanics appropriate to the topic.  In the third step of 
revising, the students are given feedback in terms of content, 
language and mechanic so that they can improve their 
writing.  Editing is the last stage in which the students consider 
the feedback they receive, then review their work, improve 
and correct it. After editing the draft, the students may go 
back and forth to the earlier stages such as the planning 
stage in order to find more information. They must review 
and edit the task to be perfect in order to be ready for 
submission. 

Peer Response in Revising Stage 

 Revision is an important stage of the writing process 
with the aim of doing some textual changes, modifications 
and alterations that appear on the subsequent drafts while 
comparing with the first draft. The revising stage gives the 
writers an opportunity to change their drafts. Similarly, Murray 

(1984) assured that the revision is the “heart” of the writing 
process as it lets the students carefully review and rewrite 
their composition so that it is comprehensible according to 
the purpose of their writing. This stage helps the students in 
revising and making better quality of their writing. The revising 
stage requires various types of activities responding to 
students’ written work including peer feedback or peer 
response. Feedback from the readers plays an important 
role for improving writing. Any suggestions got from the 
readers can reflect on the writers’ performance, leading to 
writing improvement. Although the peer response may take 
place from the first stage or in pre-writing stage to the last 
stage, it is rather difficult to apply this activity to all stages 
due to time limit. Among the four stages, the revising stage 
is useful for peer response activity studies as it provides an 
opportunity for the readers to see other peers’ writing and 
learn how others respond to their own writing.
 According to DiPardo and Freedman (1987), 
teachers can help students at each stage of the process. 
Also, students are provided opportunities to develop their 
writing by peers and teachers. The use of peer response 
activity has become popular. DiPardo and Freedman agreed 
that using peer response activity in writing classroom supports 
the important role of social interaction in language learning.
 Furthermore, there are many useful techniques of 
process writing. Teachers are offered a framework for using 
peer response in writing process (White & Arndt, 1991).

Cooperative Learning Strategy and Writing Process

 Encouraging the students to be creative thinkers by 
using process writing approach is usually done through 
cooperative learning approach. Thus, in the writing 
classroom, the small group and pairs work is commonly used 
in the writing process, particularly in the last stage (reviewing). 
In this stage, the students review their peers’ written texts 
and give some suggestions on how their written product 
could be improved in terms of content and language.
 Peer response process in pair, two students, a 
volunteer or assigned by the teacher, gives comments on 
their peer’s written work. In contrast to pairs work, peer 
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response group activity is a process where the students form 
voluntarily or are assigned to a small group to exchange 
their writing work to read and give feedback in  form of 
writing or saying, and receive their peers’ comments from 
each other in return. It allows them to learn from each other 
and facilitates their motivation on writing learning because 
they may feel they have the real audiences read what they 
have written and respond to it. In this activity, the students 
exchange written drafts and give feedback to one another, 
then revise the drafts. By this way, it raises students’ awareness 
of real audience’s consideration and is said to be useful to 
the students’ writing and their abilities.
 In reinforcing the revision stage, cooperative learning 
activities, particularly, feedback is required (Keh, 1990). 
Cooperative learning strategy provides opportunities to 
students to work in groups for generating ideas, to 
cooperatively collect and organize materials, to give and 
receive peer feedback and to allow authentic audience 
other than the teacher. The main principle of cooperative 
learning is that the students help each other in learning; all 
students are a part of the learning. They have to exchange 
their knowledge and idea or explain some parts to their 
peers. According to Johnson (2005), one of successful 
teaching strategy is cooperative learning in which students 
of different levels of ability work in groups. As a member of 
a group, each student is responsible not only for his or her 
own learning goal but also has to help his or her friends in 
the group to complete learning task successfully
 Cooperative learning refers to many teaching 
strategies designed to support group cooperation and 
interaction among students. In teaching, we can achieve 
many different compatible goals from using cooperative 
learning strategies. This teaching approach can be used in 
various levels of learning, also in high level. Cooperative 
learning is employed in the high level learning to promote 
group investigation and solution of some common problems. 
Being active learners is essential for students both when they 
work individually and when they work in group.

Choosing the Modes of Response

  Different modes of peer response are available for 
teachers to choose as follows:
 1. Oral mode - the reviewer reads the writing draft 
paper and then orally gives comments.
 2. Written mode - the reviewer reads the writing 
paper and writes comments to give back to the writer.
 3. Written plus oral - the reviewer reads the paper 
and writes comments and then orally discusses the comments 
with the writer.
 4. Computer-Mediated Communication (CMC) is 
a method of using computers in human communication. 
 The reviewer reads the paper on-line and respond 
either asynchronously (delayed time frame) or  synchronously 
(real time). Now, we have implemented technology in the 
writing classroom, and it can encourage the students to be 
more active and autonomous learners. Also, the atmosphere 
of writing classroom will be more creative and collaborative. 
(Liu & Hansen, 2005).
 In brief, as computer technology has been 
implemented into writing classroom, peer response has 
changed from a traditional face-to-face  to online  called  
e-peer response, in which the students are able to exchange 
their own idea and respond to each other through computers 
online in the asynchronous or synchronous form. Comparing 
a traditional face-to-face response with e-peer response, 
the latter presents several advantages over the former one, 
it expands the boundaries of the classroom; the students 
can communicate anywhere, anytime.
  
Benefits and Drawbacks of Peer Response

 The beneficial effects of peer response have been 
investigated by a number of researchers in L2 writing since 
the 1990s. The advantages of using peer feedback were 
that it brought a genuine sense of audience into the writing 
classroom, thus enhancing students’ audience awareness 
and enabling the students to see egocentrism in their writing 
(Keh, 1990; Tsui & Ng, 2000). It also helped the students’ 
critical reading and analysis skills, encouraged the students 
to focus on the intended meaning by discussing the 



Executive Journal74

alternative points of view that led to the development of 
ideas (Mendonca & Johnson, 1994; Villamil & Guerrero, 1998; 
Porto, 2001), and promoted more at the student’s level of 
development and interests by providing more informative 
messages than teacher feedback (Hedgcock & Lefkowitz, 
1992; Mendonca & Johnson, 1994). Moreover, through this 
method, the students’ attitudes towards writing could be 
enhanced with the help of the supportive peers and they 
assumed to be more responsible for the writing as well 
(Paulus, 1999). Finally, to quote Tsui and Ng (2000), the 
students could learn more about the writing by reading their 
peers’ written drafts, and their awareness of what made 
writing effective could be enhanced.
 Lui and Hansen (2005) supported the peer review 
for several reasons. First, the students have another reader 
for their written work, not only the teacher. Secondly, when 
students make errors they do not detect in their own work, 
they can avoid penalty. Thirdly, while evaluating other the 
students’ papers, they can improve their ability to judge 
their own writing. 
 However, as every coin has two sides, there are a 
number of criticisms questioning the effectiveness of peer 
response activities in improving students’ overall writing 
quality. In the L2 writing context, because L2 students are 
in the process of learning the language, they may not find 
the right words to express their ideas or negotiate with their 
peers. Furthermore, they may mistrust other students’ 
responses to their writing and, therefore, may not incorporate 
peer suggestions while revising. Leki (1990) identified that 
students tended to respond to the surface errors instead of 
semantic errors or the content. They had difficulty in providing 
useful suggestions that facilitated the revisions and in 
deciding whether the comments they received was valid. 
Nelson and Murphy (1993) also stated that L2 students seldom 
incorporated their peers’ comments into their writing 
because they thought that the teacher was the only authority 
in the classroom, which made them consider their peers 
not knowledgeable enough to provide them valuable 
comments. In short, the students did not trust their peers. 
Carson and Nelson (1998) interview results showed that the 

students made few revisions as a result of peer response. 
They favored teacher comments and incorporated the 
teacher feedback in their revisions more frequently than 
peer response. Besides, there has been some discussion of 
whether the particular groups of the students with different 
cultural experiences and backgrounds deal with peer 
response equally well. Allaei and Connor (1990) pointed out 
that the students’ culture had a significant impact on the 
effectiveness of peer response groups. Based on this notion, 
in the context of Chinese students, Nelson and Murphy (1993) 
found that Chinese students were less likely to accept the 
right of other students to judge their writing.
 Furthermore, Nelson and Carson (1998) stated that 
“Chinese students will generally work towards maintaining 
group harmony and mutual face-saving to maintain a state 
of cohesion”. They would not like to give negative views of 
feedback to their group members. Wu (2006) found that 
while working in a group in a writing course, most of the 
students might feel unnatural and choose to keep silent 
because they often preferred to respond to an essay by 
themselves rather than draw a conclusion altogether. Though 
not all commentators accepted this point of view (Gieve 
& Clark, 2005), at least, the results of these studies raised a 
question of how Chinese students worked in the process of 
the traditional face-to-face peer response activity.
 To sum up, both the advantages and disadvantages 
of traditional peer response activity were rather obvious. 
Peer response provided a technique for the teachers to 
help the students develop their writing quality and raise the 
awareness of their writing. However, if not applied properly, 
ignoring its weaknesses appearing probably in the students’ 
writing process, peer response would play less effectively. 
On the basis of the two views, the factor of culture could 
also be a potential influence that should be carefully taken 
into consideration.
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Effective Implementation of Peer Response 

 Typically, peer response activities introduced in the 
revision stage when students have already finished their 
work. However, peer responses can be utilized effectively 
across all stages of the writing process, at a beginning step 
to a writing assignment is a brainstorming activity to help 
the students generate possible topics, discuss these topics 
with their peers, considering their relevance, importance, 
and difficulty level, as well as availability of resources. This 
can help the students decide which topic is more 
appropriate, and generate more information as well. If 
outlining is a stage in the process, peers can also read and 
respond to the outlines. Students then have the opportunity 
to work with their peers through the entire writing process, 
which may enable them to be better responders on a written 
draft, as they have more knowledge of the contents of their 
peers’ writing (Liu & Hansen, 2005).     
 However, the teacher’s comments are still needed 
and useful. It will be more effective and beneficial for the 
students if teacher’s comments are given on the draft after 
the students have revised their papers based on peer’s 
feedback. It is important to note that one of the goals of 
writing classes is to make the students autonomous writers, 
the students should be given the authority to retain certain 
aspects of their texts (Liu & Hansen, 2005) 

Conclusion

 Although developing students’ writing skills is one of 
the most complicated tasks, English teachers try to find 
effective ways to develop the students’ writing proficiency. 
Among them, peer response is the one mostly employed 
because it allows the students to construct knowledge 
through social sharing and interaction. Giving response to 
peers is a crucial part in process-oriented writing instruction, 
and it is always incorporated in the revision stage. Peer 
response holds both positive and negative views for students’ 
writing development. At first, the students might not be 
accustomed to commenting on their peer’s work, but they 
can learn and adjust themselves to the new learning 
environment. However, teacher’s comments are still needed 
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